This book is a scholarly overview of modern concepts, definitions, and theories of intellectual giftedness, and of past and current developments in the field of gifted education. The authors consider, in some detail, the roles of intelligence, creativity, and wisdom in giftedness and the interaction between culture and giftedness, as well as how giftedness can be understood in terms of a construct of developing expertise. The authors also review and discuss a set of key studies that address the issues of identification and education of children with intellectual gifts. This volume may be used as a summary overview of the field for educators, psychologists, social workers, and other professionals who serve intellectually gifted children and their families. Linda Jarvin is an associate research professor in the Department of Education at Tufts University and director of its Center for Enhancing Learning and Teaching (CELT). She received her PhD in cognitive psychology and individual differences from the University of Paris V (France) and her postdoctoral training at Yale University. She has extensive experience with curriculum planning and development, designing and implementing professional development opportunities for K-12 teachers and college professors, and facilitating programmatic evaluation plans.
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p. cm. Includes bibliographical references and index. ISBN 978-0-521-51854-3 (hardback) -ISBN 978-0-521-74009-8 (pbk.) 1. Gifted children. I. Jarvin, Linda. II. Grigorenko, Elena L. III. Title. LC3993. S84 2010 371.95-dc22 2010029220 ISBN 978-0-521-51854-3 Hardback ISBN 978-0-521-74009-8 Paperback Cambridge University Press has no responsibility for the persistence or accuracy of URLs for external or third-party Internet Web sites referred to in this publication and does not guarantee that any content on such Web sites is, or will remain, accurate or appropriate. preface William James and William James Sidis represent almost opposite ends of a continuum. William James was a gifted youngster who was to become one of the leading philosophers and psychologists of his generation. Some consider him to be the greatest American psychologist of all time. William James Sidis was a gifted youngster who flamed out early in life and, after an extraordinary start, became bitter, let his health go, and died at an early age. James is remembered as a gifted adult who started off as a gifted youngster. Sidis never reached the glory of his namesake and is remembered as a classic example of a bright flame that was extinguished early. What is it that leads some gifted youngsters to become gifted adults and others not to make the transition from being a gifted youngster to being a gifted adult? What leads individuals to make transitions in the kinds of developing expertise that lead society to label these individuals as gifted, not only from childhood to adulthood but from one stage of childhood to another stage of childhood or from one stage of adulthood to another stage of adulthood? More specifically, what leads individuals from some ethnic groups to be identified as gifted more frequently than individuals from other ethnic groups?
Is it possible that some of the children not being identified as gifted have the gifts and talents to be major contributors to their fields, and that some of the children being identified have lesser talents? In particular, is it possible that underserved minority students have the abilities to excel in their careers, but never get the chance to display these talents because the educational system does not recognize their gifts? Consider three key problems of giftedness dealt with in this book.
First, consider the issue of identification. One of the goals of gifted education is to identify those who are most likely to make important contributions, of whatever kind, to society. From this point of view, we need to understand xiii xiv Preface what giftedness is and what transitions in giftedness are over the life span in order to understand which children truly have the most potential to develop the kinds of expertise needed to make important contributions, and which are more likely to flame out and thus be less likely to develop the needed expertise and to make such contributions. Without such understanding, we may be identifying as gifted individuals those who have a lesser potential contribution to make. They may, for example, be good in taking tests, but contribute little to the world. We may be failing especially to identify underserved minority children who could excel in careers, but whose excellence is not shown in the conventional assessments used for identification.
Second, consider the issue of instruction. To the extent that giftedness is in part a matter of developing expertise, educators may be able to help young children develop the kinds of expertise that will lead to long-term contributions if they can determine just what types of expertise these are. Educators cannot adequately decide on how and what to teach if they are not clear as to what kinds of expertise they are trying to develop through their instruction. A further important issue is that underserved minority children often may best learn in ways that do not correspond well to the ways in which traditional instruction is delivered, so that these children do not have the opportunity to fulfill their potential to excel. Instruction needs to match identification to ensure that students identified as gifted are taught in a way that helps them capitalize on strengths and compensate for or correct weaknesses.
Third, consider the issue of evaluation. Samples of children's performance -homework assignments, examinations, essays, projects, and the like -should be evaluated in terms of the kinds of expertise that are important to develop. Such evaluation thus requires identifying what kinds of expertise are important. Otherwise, we may end up evaluating children on the wrong criteria and rewarding the wrong children (as well as adults). Essentially, these are criteria that are viewed as mattering in school but not later in careers, or even earlier in school but not later in a school career. The evaluation must match the identification and instruction. Underserved minority children may make it through the identification and instruction processes, but unless the evaluations of achievement match what they have learned, they will not get credit for their achievements.
Thus, the objective of the research we have done has been to discover the bases for identification, instruction, and evaluation that warrant successful transitions in giftedness across developmental levels and that, in particular, do justice to members of underrepresented minorities. The problem is how to capitalize on the talent of the nation's youngsters, our most precious
